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he Promise of Change program is designed to enhance your students’ understanding of primary and

secondary source material in the study of the historical record. Your students will examine continuity
and change through time by examining three primary sources: oral history, archeological artifacts, and a
historic building. In their exploration of these sources, your students will piece together the puzzle of the
town of Champoeg and what happened to the people who lived here. They will compare and contrast life
as it was in the mid-19" century with their lives today.

We hope you will find the enclosed material useful for enhancing your students’ experience and helping
you find additional resources.

Contents:

Program Overview

A brief explanation of the program, including content standards.

Pre- and Post-Visit Activities

A few activities that can help your students prepare for their visit and reinforce
their learning once you’ve returned to the classroom.

Web Resources for Exploring History and Culture

Content-rich websites that offer curricula, lesson plans, primary source material,
and information for exploring social science.

Social Science Resources: Benchmark 3

From the Oregon Department of Education’s “Teaching and Learning to
Standards 2002-2003.”

Background Material on Champoeg History

“All for Organization,” a fact sheet about the 1843 vote that took place at Champoeg

“Can You Say Champoeg?”

“Archeology at Champoeg”

“Whispers of the Past: A brief look at Champoeg History’

“The End of the Town of Champoeg” A look at how the Flood of 1861 wiped the town of
Champoeg off the map.
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= CHAMPOEG PROMISE Program
Promise of Change Overview

Pre-Visit Activities

What’s in a Town?

Using primary and secondary source materials, students will recreate the town of Champoeg. They
will discover that historians don’t always know all the answers!

Wagons (and Rockets) Ho!

Using primary and secondary source materials, students will analyze information used by people in
the 1840s to make decisions about leaving their homes and coming to Oregon. Then they’ll use
their persuasive writing skills to entice their friends to come to Mars.

Post-Visit Activities

Call for Papers!

Students will write a short article for the Friends of Historic Champoeg newsletter. The articles will
be judged by a panel of interpreters, the paper editor, and the park manager. One will be chosen for
publication.

This Old School

Students will research the history of their school building. When was it built? With what building
materials and techniques? Who was around when it was built? They will use oral histories and
examination of architectureal features to piece together the history of the building. Works even if
your building was erected last year!

Catch A Story

Students will collect oral history by interviewing someone and “catching” a few of their special

stories or memoties.

What’s Your Oregon Story (NEW FOR OR 150!)

Students will write a story from their own life in Oregon and submit it to the Oregon 150
organization for possible radio broadcast and inclusion in the Oregon state archives.




P

On-site Program

Introduction

Students will meet a “Gentleman Farmer” who will help them understand how historians and others
interested in the past piece together bits of information to understand what happened in the past. They
will be introduced to the concept of primary and secondary historical sources. Today, they will examine
three primary sources: oral history, artifacts from an archeological dig, and a building that was built in
1863. They will be split into three groups and rotated through the progam.

Auditorium Station: Mary Higley

Students will meet Mary Higley (first person interpreter), who as a young child experienced the 1861 flood
that erased the town of Champoeg from the map. She will introduce them to the concept of oral history
and have them record their own story as a front page newspaper article.

Barn Station: History Detectives

Students will act as history detectives and examine the barn for clues to its “story”: why was it built where
it is, what was it built from, when was it built, and what is its purpose? They will identify and compare
building techniques from the mid-19th century with those used today. They will also do a “barn-raising”
with a 1/4 size model in order to understand post and beam construction.

Exhibit Station: Archeology

Students will be broken into groups and given authentic artifacts from the Champoeg townsite to examine.
They will use their critical thinking skills to analyze the artifacts. What are they made of? Where did they
come from? What were they used for? What do they tell us about life at Champoeg before the flood?

\rogram Overview, Page 2 of 2
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CONTENT
STANDARD

HISTORY

Understand, represent, and
interpret chronological
relationships in history

Interpret and represent
chronological relationships and
patterns of change and
continuity over time

Identify and analyze various
perspectives and interpretations
of historical issues and events

BENCHMARK 3

Interpret data and chronological
relationships presented in
timelines and narratives

Understand how history can be
organized using themes,
geography, or chronology

Identify primary and secondary
sources

SOCIAL SCIENCE ANALYSIS

Identify, research, and clarify an
event, issue, problem, or
phenomenon of significance

to society

Gather, use, and evaluate
researched information to
support analysis and
conclusions

Identify, compare, and evaluate
outcomes, responses, or
solutions; then reach a
supported conclusion

Examine an event, issue, or
problem through inquiry and
research

Gather, use, and document
information from multiple
sources (e.g. print, electronic,
human, primary, secondary)

Identify a response or solution

and support why it makes sense,

using support from research

Social Science

CHAMPOEG
PROMISE

On site
Pre-visit:
Wagons (and Rockets) Hol!

On-site
Pre-visit:
What’s in a Town?

On-site
Pre- post-visit:
Wagons (and Rockets) Ho!
What’s in a Town?
Catch A Story

On-site

On-site
Post-visit:
This Old School

Post-visit:
Call for Papers!
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Promise of Change Grades 5-6

Wagons (and Rockets) Ho!

Objectives

Students will:
1. examine three primary sources that enticed settlers to the Oregon Territory in the mid-19™ century;
2. discuss the reasons people would choose to relocate to a new area;
3. create a recruitment poster to entice earth families to settle on Mars; and
4. write a letter explaining why their friends should come join them on Mars.

Time Required

3 half-hour classroom sessions and one homework assignment

Materials

Copy of “Oregon Circular” and questions, copied back to back (one for each group)

Copy of “Emigrants’ Guide” pamphlet cover and questions, copied back to back (one for each group)
Copy of “Dear Sister” letter and questions, copied back to back (one for each group)

Drawing materials

Vocabulary

Primary source
Circular

Background

What makes people pack up and leave their homes, friends, and family to settle in a place they have never
seen? What kinds of rewards are they looking for? What are they trying to get away from? What
differences in their lives are they hoping for?

The settlers coming from the East to Oregon in the mid-19" century made their choice based on a number
of things. They were enticed by the prospect of free land and a new start. The Oregon Territory was
described as a “promised land” that would provide plenty for all. Many people were having a difficult time
in the East supporting their families economically. The depression of 1837 had made it difficult for many
families to pay the mortgages on their farms. There had been many floods along the Illinois, Missouri and
Iowa Rivers, and there was much sickness, especially malaria.

\Wagons (and Rockets) Ho! Page 1 of 2




Many of the prospective settlers relied on stories that they read in the paper or gossip they heard on the
street to make the decision as to where they should go and what it would be like. There were people in
places like St. Louis that marketed the western adventure because they wanted to make money guiding the
settlers there. Some people owned businesses that could profit from western settlement. Much of the
information was exaggerated and falsified to lure people out to the west.

We are going to look at three primary sources of historical information: a circular—or advertisement—
describing the Oregon Territory, the cover of a pamphlet written about traveling to Oregon, and a letter
written by a settler. We are going to examine these sources to see what they can tell us.

Then, we are going to imagine that people can go and live on Mars. We’ll draw recruitment posters that
might entice people from Earth to leave everything they know and go live on Mars. Each of us is going to
pretend we are living on Mars and write a letter to a friend back on earth telling our friend what life is like
for us in our new home.

Process

1. PART 1: Examining Primary Sources
a. Begin the activity by passing out the “Oregon Circular.” Explain that this a primary source of
historical information. That is, this circular is a copy of one that was actually used in the 1840s to
interest people in coming to the Oregon Territory.
b. Read the circular together as a class.
c. Point out the questions on the back of the “Oregon Circular”. Ask students to work in groups to
discuss and answer the questions.
d. After students have had time to fill out the sheet, bring the class together to discuss their results.
e. Repeat the exercise with “Emigrants’ Guide” and “Dear Sister.” Note that the letter from
Eugene Skinner to his sister has a number of spelling and punctuation errors.

Questions to guide discovery:
How was the Oregon Territory described to people who didn’t live here?
What was being said to bring people out here?
Do you think the information is complete? In other words, do these sources provide everything
you need to know to make a decision? What else would you like to know?

2. PART 2: Rockets Ho!
a. Ask students to imagine that a new settlement is being started on Mars. What would they say to
get people to leave their homes on earth and start a new life on Mars? Have students draw a poster
or circular that would point out the reasons for going to Mars.
b. As a homework assignment, have the students pretend they are already living on Mars. Have
them write a letter to a friend that describes why their friend should come to Mars too.
c. As a class, have some of the students read their letters out loud.

Questions to guide discovery:
How did early settlers in Oregon mail their letters?
With what did they write their letters?
How do we write letters today?
What choices do we have in communicating with people who are far away, that the early Oregon
settlers didn’t have?

wagons (and Rockets) Ho! Page 2 of 2
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Promise of Change Grades 5-6

What’s in a Town?

Objectives

Students will:

1. use primary and secondary sources from the historical record to reconstruct the

town of Champoeg;

2. use their critical thinking skills to decide where some of the buildings in Champoeg
might have been; and

3. gain an appreciation for how the historical record can only tell us certain things and
how historians might fill in the gaps by thinking through the answers to certain questions.

Vocabulary

Historical Record
Primary Source
Secondary Source
Granary

Plat

Materials

“Marion County Records”: copied onto transparency to show students on overhead projector
“Gibbs Drawing”: copied onto transparency to show students on overhead projector
“Champoeg Plat Map™: one 117 x 17” copy for each pair of students

“Champoeg Area Map™: one 8.5”x 5.5” copy for each pair of students

“Champoeg Buildings™: copied onto colored paper, one per pair of students

Crayons, glue, scissors

Background
The town of Champoeg was an important crossroads community in the mid-1800s. We know from
the historical record that at least 200 people lived there, and that there were about 50-60 houses.
That doesn’t sound like a lot now, but at that time the city of Portland had about 3,000 people.
You can see that Champoeg was considered a big town in Oregon in those days.

There were three stagecoach routes, a number of businesses, a ferry landing, and even a bowling
alley! Champoeg was destroyed by a major flood in 1861. Some efforts were made to rebuild the
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town, but another severe flood in 1890 wiped remaining traces away. The site was abandoned as a
town in 1892.

If all the buildings washed away in the floods, how do we know there was a town here? How do
we know there were businesses and people’s houses and schools? We know because of the
historical record. There are documents that were filed with government offices (unpublished
primary sources) that mention the town. There are newspaper accounts of famous events that
happened there (secondary sources), such as the 1843 vote that started the first European-style
government in the Pacific Northwest. There are records from the businesses that were here
(primary). We also have people’s diaries, books that were written at the time, and one a drawing of
the town (primary).

We are going to use a document created by the Oregon Highway Division in 1967. It is a
secondary source, because it is re-created from primary sources, such as the land claim filed by
Robert Newell in the Marion County government office. We are going to use a copy of this to
figure out where the buildings were—or might have been.

Procedure

1.
2.

Pair students up to work on this project.

Give each pair a “Champoeg Plat Map” copied onto 117 x 17” paper. Show them the “Marion
County Records” plat map on the overhead. Explain that the Marion County records are a primary
source of historical information.

Point out the stagecoach routes. There were three. One went to Salem, one to St. Paul and another
to Oregon City. Explain that these were the only roads at the time, but the river was also a
transportation route. Have the students color the river and the stagecoach lines.

Hand out the “Champoeg Buildings” sheet. Explain that the historical record tells us that certain
businesses and other buildings were known to be in Champoeg. These records are from eyewitness
accounts, business records and public documents. They are primary sources of information.

Hand out the “Champoeg Area Map.” Historians know where some of the buildings were, and this
map shows those building. Have the students cut out the buildings from the “Champoeg Buildings”
page that are mentioned on the “Champoeg Area Map” and glue them onto the large “Champoeg
Plat Map” in the appropriate place.

The historical record tells us that certain buildings were in Champoeg, but we don’t know exactly
where. Have the students cut out and place the buildings on the map where they think they might
have been. Ask them to think about why they would go one place or the other. Does the building
need to be near the river? Does it need to be near the stagecoach route? Would it be better if this
building was not in a busy section of town?

Now that you have placed the buildings that were known to be in Champoeg, what’s missing? Are
there businesses or services that you think might have been in the town? Have students cut out
“blank” buildings. Write what business or service this building represents. Glue their buildings on
the map.

what’s ina Town? Page 2 of 3
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8. Have the students share their work with one another. Discussion points:
What did you put near the river? Why?
What did you put near the stagecoach routes? Why?
What buildings did you place away from the busy part of town? Why?
If Champoeg were still a town today, what do you think would be there that wasn’t there
in the 1860s?

9. Show the students the “Gibbs Drawing.” Explain that this is the only drawing that exists of the
town of Champoeg. This drawing was done before many of the businesses were created.

10. During your visit to Champoeg, take time to see the old town-site. There are no buildings left
where the town was (they all washed away in a major flood in 1861). If the weather is pleasant,
find the various street intersections (they are marked with posts). Have the students look at their
maps and find the streets where they put certain buildings.

VARIATIONS

Use a map of the town or neighborhood that your school is in to do a similar exercise. Where
should the people’s houses go? Where should you put the school? The businesses?

Look for buildings in your town that are old. Your local Chamber of Commerce may have a
“walking tour” of old buildings in your town. Compare them to buildings that are new. How are
they different? How are they the same?

\VVhat's ina Town? Page 3 of 3




From Marion County Records
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\ CHAMPOEG PROMISE ost-Visit Activity

Promise of Change Grades 5-6

Call For Papers!

Objective

Students will
1. use their experience at Champoeg to articulate why understanding history is important; and
2. practice their writing skills.

Time Required

One 30 minute class period or a homework assignment

Materials

Call for Papers! flyer, one for each student

Background

When we were at Champoeg, we discovered some of the ways we can learn about history from
primary sources. We heard stories about the 1861 flood that destroyed the thriving town that was
there, examined actual artifacts that were discovered at the town site, and explored an old barn
that was built after the flood for clues about the past.

Why is understanding the past important? The folks at Champoeg want to know your answer!

Process

1. Generate a discussion about the question above. Why should we care about the past? Why is it
important to understand history? What do we have to gain today by understanding what happened
in the past?

2. Explain that the patk is holding an essay contest. One essay from all the 5" and 6™ grades that
have gone through the Champoeg Promise program will be chosen for publication in the Friends of
Historic Champoeg newsletter.

3. Explain the contest rules:

In an essay of 250 words or less answer the following question:
What did you learn at Champoeg that helps you understand why knowledge of the past is
important to us today?

\Call for Papers! Page 1 of 2 )




4. The park manager, an interpreter, and the newsletter editor will judge the essays. One will be
chosen. Criteria for judging include:

The essay demonstrates a clear link between the student’s experience at Champoeg and her
or his understanding of the importance of history.

The essay is well-written, and adheres to standard grammar, spelling and punctuation rules.

The essay is neatly written and legible.

The student’s name and contact information is included on the essay, so that the student
can be notified if his or her essay is chosen for publication.

The school name is on the essay.

0. Send completed essays to:
Friends of Historic Champoeg
Essay Contest
8239 Champoeg Rd. NE
St. Paul, OR 97137

Deadline: June 10.
The winner will be announced by June 15.

7. You may submit the essays as a class, or have the students submit their essays independently.

Qall for Papers! Page 2 of 2
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This Old School

Objectives

Students will:
1. learn about the history of their school building though a visual survey;
2. use oral history techniques to learn more about their school building; and
3. use the World Wide Web to investigate the history of their school.

Time Required

Three 30 minute class periods

Materials

Visual Survey Forms (one for each group)
Web Research Forms (one for each group, or one for each student depending on the process)

Background

When we were at Champoeg, we learned about the Donald and Felicite Manson Barn by looking
at some of the details of its construction. What can we tell about our own school building by
looking at some of its architectural elements? Let’s see how much the building can tell us about its
past, and then we’ll talk with someone who might be able to fill in the blanks.

Process

1. Visual Survey
a. Break the students into groups of three or four. Give each group a Visual Survey Sheet. Have
them explore the school building from the outside to complete their visual survey of the
building’s architectural elements.
b. After they have had time to complete their visual survey, gather them together for a discussion
of their findings. Questions to guide discovery:
What can we tell about this building from the survey?
What did you notice about this building that you hadn’t previously noticed?
How does this building compare with other public buildings you know (what is a public
building?).

ths Old School, Page 1 of 2




2. Web Research

a.

b.

What information about their school is on the World Wide Web? What can they learn about the
history of their school building?

Hand out the “This Old School” web research form. This can be a library project for the groups,
or for individual students.

Discuss their findings in class. What did they learn about their building? When was it built? Who
was it named for? How difficult or easy was it to find information?

3. Oral History

a.

b.

C.

Invite someone into your classroom who might have a historical perspective on the school
building, Perhaps someone from the local paper, the builder who was involved, a teacher or
administrator who was around when it was built or renovated—use your imagination!

Have the students prepare a series of questions they can ask this guest to help them understand
the history of their school building,

When the guest arrives, select students to ask the questions. Facilitate a discussion about the
building;

d. Questions to guide discovery:

Why is an understanding of the history of this building important?

What have we learned about this building that we can use to understand other buildings in
our town?

Is this building the only one ever used to teach students your age in our town? How would
we find out about other buildings that were used? How would we find out what has become
of them?

This Old School, Page 2 of 2




Take a good look at our school building. Circle the elements you see.
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34 CHAMPOEG PROMISE

Promise of Change

Catch A Story

Post-Visit Activity

Grades 5-6

Objectives

Students will:
1. use oral history interviewing techniques to document someone’s memories and stories;
2. understand that oral history is a primary source of information; and
3. discover that every person has a story to tell that can become part of the historical record.

Time Required

One 30-minute class period and homework assignment(s)

Materials

Copies of Interview Form (one for each student)
Copies of Sample Questions (one for each student)

Vocabulary

Oral History
Primary Source

Background

You have a story to tell. The person sitting next to you has a story to tell. And so does your
teacher. We all have stories to tell. The stories that we tell about ourselves help others to learn
about who we are, what we value and how we look at the world. Stories about our celebrations,
customs, traditions, food and music preferences, and talents connect us to the past, ground us
firmly in the present, and give us a sense of identity, belonging and purpose.

Oral history is the collection of these stories. Historians recognize that the everyday memories of
everyday people, not just the rich, famous and powerful, have historical importance. By collecting
oral history, we have a sense of catching and holding onto something valuable.

Oral history is considered a primary source of information, and is important in helping us to
discover and understand the past. When you were at Champoeg, someone playing the part of
Mary Higley told you about her experience during the flood of 1861. Mary’s daughter collected
and preserved that story, so now we have an accurate historical record to help us understand how
that flood affected the people and the town of Champoeg,




In this activity, you will have the opportunity to collect oral history and catch the stories from someone
who is special to you. You will not be chronicling their years from beginning to end; rather, you will be
collecting and preserving a few of their precious stories. These stories and memories are valuable, not just
because they represent historical fact, but because they represent human truths — a particular way of
looking at the world. Ann Banks, author of First Person America, writes, ““The way people make sense of
their lives, the web of meaning and identity they weave for themselves, has a significance and importance
of its own.” The stories people tell and the cultural traditions they preserve, tell us a lot about what they
value and how they bring meaning to their lives and to the lives of those around them.

Process

1. Read the Background information to the class.

2. Hand out a copy of the interview form and sample questions to each student.

3. Discuss ideas of who the students can choose to interview.

4. Discuss the sample questions and create some questions together as a class. Have the students seek
out not only what a person can tell them about their past, but what they can share about their life in
the present. Choose questions that cannot be answered by a “yes” or “no”. Questions that begin
with “how” “what” or “why” usually provide better answers. Having a focus question that gets to a
specific topic might be helpful. For example, they can choose who they will interview, make a guess
as to the person’s age, then research historical events during that person’s lifetime. Then they can
ask what that person remembers about that event. For example, if they are interviewing parents,
they can ask if they remember when Martin Luther King Jr. was assassinated, or when the Berlin
Wall fell, or when the first person walked on the moon.

5. The actual interview will be a homework assignment. Decide what you want the final product to
be. Can the students paraphrase what the person said? If they do, is the information still
considered a primary source? (Actually, no) Do you want the students to write the answers
verbatim? Record it?

6. Have each student write a thank you note to the person they interviewed.

Variations /Extensions
1.
2.
3.

Additional Resources
1.

2.
3.
4

\

Students can present their interviews to the class.

Students can create original artwork to accompany their interview.

Students can create a “Heritage Box™ with artifacts, stories, quotes, and pictures that give insights
into a particular person’s life and heritage (or their own life and heritagel).

Students can create a scrapbook filled with keepsakes, mementos, old photographs, drawings,
reminiscences and other items that symbolize and preserve their family heritage.

Students can write a song or compose an essay based on the information they have gathered.

The Smithsonian Folklife and Oral History Interviewing Guide - www.folklife.si.edu
The Oral History Society — www.ohs.org

The Oral History Association — http://omega.dickinson.edu/organizations/oha
StoryCorps — www.storycorps.net
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\~ Promise of Change Post-Visit Activity
Grades 5-6
What’s Your Oregon Story?
Objectives:

Students will:
1. understand that personal stories, or oral histories, are primary sources of information that are a
part of the historical record,;
2. write a story from their own life in Oregon; and
3. submit their story to the organization responsible for commemorating Oregon’s 150" birthday so
that it can become part of the Oregon State Archives.

Materials:

Pen or pencil
Photocopies of Writing Your Oregon Story instruction sheet (one per student)
Photocopies of the Oregon Story Submission Form (one per student)

Time Required:

One class period or homework assighment

Vocabulary:

Oral History
Primary Source
Archives
Historical Record

Background for students:

This year Oregon is celebrating its 150" year of statehood! Oregon became the 33" state in the Union in
1859. To help celebrate, Oregonians are invited to write their favorite stories about life in this beautiful
and magnificent place. The project is called “Oregon Stories,” and the goal is to collect stories from every
corner of the state and from every age group. The “Oregon Stories” project wants to hear your story!

J




Your task is to write a story from your life in Oregon. It can be about a place or a person, or just a
favorite moment in your life. It can be about the way things used to be or the way you hope they become.
It can be about how your family came to Oregon or a challenge you have faced while living here. It can be
about what inspires you about Oregon, or just something you would like other Oregonians to know and
remember.

Your story, along with all the other “Oregon Stories,” will be kept forever in the Oregon State Archives.
These stories will become part of the historical record that will help future generations understand and

appreciate our lives in Oregon today. Some stories will even be shared on radio, on television and in the
newspaper. Maybe yours will be chosen!

Procedure:
1. Read the background information to the class.
2. Review the new vocabulary words.
3. Hand out the instruction sheet and go over the steps.
4. Collect the stories and signed submission forms and send them to:

Oregon Stories, Oregon 150
1211 SW Fifth Avenue, Suite L.17
Portland Oregon 97204

Variations:
Students can also:
1. write a song or a rap
2. write a play
3. create a short film
4. create a photo montage

Additional Resources:

www.Oregonl50.org/oregonstories




Writing Your Oregon Story: Instruction Sheet

Steps to Writing an Oregon Story

1) Choose a Format. You can write it as an essay, a short story or a poem.

2) Choose just ONE idea, memory or event. You can write more than one story if you have a lot of
ideas!

3) Keep your story to 200 words or less so that it could be read on the radio in less than 60 seconds.

4) Send a photo or drawing to accompany your story (not required)

5) Complete an Oregon Story Submission Form and have your parent or guardian sign it.

What does an “Oregon Story” look like? Here are two examples from other students. This one
was written by Kyle Hague of Broadway Middle School in Seaside Oregon

On December 2 and 3, 2007, the worst storm in recorded history happened on the Oregon coast in
Northwestern Oregon. The storms on December 2nd and 3rd continued for an extremely long duration
with hurricane-force wind gusts of up to 137 mph. Gale-force winds tore up forests and buildings.
Mudslides and landslides caused much damage and some loss of life, and rivers flooded whole towns. The
storm was an insane storm. When the storm started, I was so freaked out. My brother’s friend spent the
night so we were sleeping in our great-room. The wind was so powerful that it was shaking our whole
house. At one point of the night I seriously saw the whole roof lift about two inches from the wall. Even
now, some people are without homes. Because of all the flooding and damage, all the kids in Vernonia go
to school in Clatskanie.

I live in Surf Pines, Warrenton, and we got hit extremely hard. Fallen trees were all over. A person would
be very lucky if there wasn’t one tree down in their yard. It made me think of the storm in New Orleans.
We had it extremely hard, but the people in New Otleans are crazy. Some people in New Otleans are still
without electricity. Some people still don’t have a house to live in. Here we only had the power out for
about five whole days. There were probably only five families that lost their house. It was the worst storm
in Oregon’s history.

A short story by Alison Mae Lasher, age 10, inspired by the diaries of her great grandmother’s
aunt, Mabel F. O’Brian, who immigrated to Oregon in 1892.

February 12, 1892, 1.eon, Kansas

Dear Journal,

Pa got home from Oregon. It’s a wonderful land. Ma said, “I suppose we have to pack. We’re going west.”
I’m excited to go on a trip, but I am glum because I will leave my friends. Pa said that we leave on
Tuesday. I hope Tuesday never comes.

February 16
Today we leave for Abilene. Now I am in the back of the wagon.

February 23, 1892, on the train

Dear Journal,

Riding a train sounded like fun. It was the first half hour. After that it is boring, I packed my needlepoint
bag. I'm just learning and I’'m going to make a pillow cover for Pa’s rocking chair.




February 24, Crossing the Great Plains

The train has a steam engine, a baggage car where our trunks, boxes, Pa’s rocking chair and Ma’s organ are,
a mail car, a tourist car for sleeping and our coach with 40 seats. The land is unbelievably DULL; a flat
grassy plain. No tree anywhere! We stop for wood and water for the steam engine.

February 26, Rocky Mountains
I was just getting used to the switchbacks when the train stopped. A small avalanche is on the tracks. Pa,
Robert, and Joe helped shovel snow.

February 28, Rocky Mountains
I have nothing to write about. Every day is the same. My back hurts from sleeping sitting upright.

Breakfast is cold again. Jenny is crying and Milton is teasing Ida Belle and Eveline. There is nothing to see
on the outside except snow and sometimes a dead tree. LEAP YEAR. TOMORROW IS FEBRUARY 29!

March 1, Salt Lake City Utah Territory
We can’t go any further on this train. We have 3 choices; Virginia City where they found gold, or California
where they found gold, or to Oregon.

March 3, Boise, 1daho
I didn’t write yesterday, everything is the same. We’ve been on a train for eight day and nights. Pa sent a
telegraph in Morse code from Boise. We will be at The Dalles on Sunday.

March 4, Baker City, Oregon

The land was flat along the Snake River. We just crossed the river. We are going up a hill with lots of small
switchbacks and a HUGE one. Baker City has many modern buildings; Pa thinks it has too many saloons
to raise children.

March 5, The Dalles, Oregon
I woke up and saw the biggest river ever. Pa calls it the Columbia River. This is our last day on train.

March 6, 1892, Dufur, Oregon

The first day in our new house! Yesterday we got off the train in The Dalles. Pa’s friend was waiting with
Pa’s wagon. We rode to Dufur. Then we rode 5 miles to the house Pa built in Rail Hollow. The scenery is
grass and hills. The house is in the valley. March 10 is my Birthday. I will be 13!!!
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